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Introduction

The goeal of this presentation 1S to, provide
technicall assistance and guidance toithe

constituent districts’ 1n Macomi County. for

determiningthe existence of a specific learning
disability




Definition of SLLD

m A specific llearming disability (SLD) means a disorder in 1
Or more of the basic psychological processes involved in
understandiing er In using language, speken, or wiritien, that
may manifest itself inthe imperfect ability te listen, think,
speak, read, write, spell; or to do mathematical
calculations, dysiexia, and develepmental aphasia.

Specific learning disability does NOT include learning
preblems that are primarily the result of visual, hearing or
motor disabilities, of cognitive impairment, ofi emotional
Impalrment, of auitism spectrum diserader, or of
environmental, cultural, or economic disadvantage.




History

= IniMichigan, prior te tihe 2004 reautherization of the IDEA, the identification
of a student suspected to have a S_D was lhased on a single, specific method as
defined in the Michigan Administrative Rulesfier Special Education (MARSE).
That methed was the severe discrepancy model.

s [he 2004 reauthoerization ofi the | DEA expressly prohibits all states from
reguiring the use of the severe discrepancy medel. As a result, the MARSE
were revised in 2006.

s The MARSE for determining S_D ' eligibility provides schools with chelces.
These choices include the use of methods for determining SLD eligibility based
onithe use of:

= Scientific, research-based interventions (Rtl) and

= patterns of strengths and weaknesses (PSW).




Macomb Model

n [[he M acomb County moedel fior the Identificationof
Specific Leaming Disabilities emphasizes that a
comprenensive evaluation IS a process of daia
collection that Includes multiple methods of assessing
student perfiormance with Input firem:

m Parents
Teachers
School psychologists
Teacher consultants
Speech language pathologists
other pertinent staff.




Ability/Achieyement

MII'SD: sirongly: discourages the use of the
anllity/achievement severe disclepancy
moedel and encouragesidisificts to adopt a
model using Rtl, PSW: er beth as part of a
comprenensive (full'and individual)
evaluation.




Comprehensive Evaluation

= A comprehensive evaluation fer SLD deesnot rely on a
Single measure or assessment.

s [[he comprenensive evaluationinvolves using a variety: of
assessment tools and strategies, assessing the student 1n
all areas related to the suspected disability, and
Identifying the student’s individual educational needs.

N some cases pSycho-educational testing may be a
nelpful part of the comprenensive eval uation; process;
nowever, It Isimportant to note that psycho-educational

testing aI one does not constitute acomprenensive
evaluation.




Comprechensive Evaluation Cont.

s Scheol-hased teams, Including parents, must determine what
type of Infermation Is needed to Infiorm the preblem solving
effort andiwhat type of assessmentswoulid provide that
Infermation on|a student-by-student basis,

TThe two basic and fundamental reguirements of a
comprehensive evaluation are:

s 1) To determinewhether the student Is a siudent with a disability: that
adversely affects the student’s educational performance.

= 2) Todetermine the educational needs of the student.

= An evauation isincomplete if it only: establishes the existence
of adisability without determining;the speciall education needs
of the student.




Regulatory Requirements

The fellewing criteria apply to all metheds used to determine
SLLD eligriarlity:

= A student must not be determined to be a student withia
disability Ifi the determinant fiactor for that determination Is:

= Lack of appropriate instruction in reading; Including the essential
compoenents of reading Instruction (as defined in section 1208(3) of the
Elementary and Secondary Education Act) [including explicit and
Systematic instruction in phonemic awareness, phonics, vocabulary
development, reading fluency and oral reading skills, and reading
comprehension strategies|;

= Lack of appropriate instruction in math, or

= Limited English proficiency.




Initial Evaluation Must Have:

Reason for referral
Réelevant backgreund infiormatien/case history.

Observation of the student In the learning envirenment of suspected disability and
during assessments

Parent Input

Treacher Input

Educationally relevant medical infor mation (as appr opriate)
Summanry: of relevant state and district assessments (ifi availablie)

Summary of student progress monitoring teward achieving academic standards that has
been provided to the student’s parents at regular intervals AND/OR a summary: of
relevant additional assessments as determined by MET (e.g. cognitive and/or
achievement nor m-refer enced standar dized assessments as appropriate) tedetermine a
pattern of strengths and weaknesses

Assurance that the student’s underachievement isnot due to lack of appropriate
Instruction in reading or math

Assurancethat the student was provided appropriate instruction in regular education
settings, delivered by highly qualified personnel

Assurance that the findings of the evaluation are not primarily the result of: a vision,
hearing, motor, emotional, cognitive impairment; culturallfacters; environmentall or
economic disadvantage; limited English proficiency; or autism spectrum disorder

Assurance that the disability adversaly: affects the student’ s educational performance
and requires special education




Reason for Referral

n [his may lbe established as arnesult off areview: of:
= [ he siudent’ s'educational record

= Past andipresent teacher Input reganding:
= the siudent’ s academic performance

= motivation, persistence, and academic strengths and
Wezlqglesses

= |nput should be obtained acress academic
disciplines when there are multiple teachers

m [eacher input should be analyzed for consistency.
or discrepancy. across grades and/or academic
areas.




Relevant Background/History

= A thoroughireview: of relevant siudent
Packgreund and hisiery. proevides val uable insight
Into the underlying factors contributing to limited
student performance, instructional need and
ruling out exclusionary. factors.




Relevant Background/History Cont.

s |ssuiesiand criticall guestionsito consider as part of
the eliigibrlity determination precessinclude the
follewing:

= Student disciplinary records

= Past and' present report card grades

s Educational exposure

= Apprepriate instruction

s | ntervention and Supplemental Support Senvices
= L anguage exposure




Observation

= DUring any’ assessments of the student; lbehaviors that ane
ielevant to/learning styles, frustration, temperament,
prebliem:-solving skills etc. shouldbe noted as part of the
ecord

I regardite elhsenvations in thelearning envirenment, an

olservation conducted during an early, intervening period
may e used, and must be properly documented, by the
evaluation team.

Ifi, however, an elhservation has not been conducted prior
to the refierral and reguest for evaluation, or additional
obsenvation data s needed, at least one member of the
eval uation team must conduct and preperly document the
obsenvation(s).




Observation Cont.

x AR observation:

= Vust address academic performance and behavioer Inithe
Specifiic anea(s) of concern

= Must be conducted inithe child’'s learning envirenment as
determined' by the evaluation team

= Must be conducted inthe general education setting unless
the child isless than school age or does net participate in
general education




Observation Cont.

s [[he observations must be schedulediat a time when the child
IS engaged Iin the specific area of concern ldentified in the
evaluation plan.

EXisting ehsarvations (If available) must have been conducted
whilethe child was engaged in the specific area of need
identified In the evaluation plan.

Thefederal and state regulations de not prescribe the type of
observation to be conducted; the following methodsmay be
appropriate:

Behavioral observation proceduresthat result in guantifiable results (e.g.,

event recording, time sampling, interval recording)

M ethods that relate student’s classroom behavior te instructional conditions

| nformal or anecdotal recordingsthat addressireferral guestions, instructional
practice, and instructional fidelity




Parent Input

= Parent input can e obtained by thefellowing:
IHeme visit
Emall correspondence
Phene correspondence
Ratiing| Scales/Hiistory Questionnaire
M eeting with the parent at school
Parent-Teacher conference
Rtl meeting/Child Study Tream meeting

= [Iypes of information obtained can be:
School history
Medical history
Prior evaluations
Familial infoermation
General behavioral information




Teacher Input

n CUrrent academic perfiermance

s Behavioral and secial Interactions

= Attendance

a Current and past classroom accommodations

s Current and'past I nterventions




Hducationally Relevant Medical
Information
IHas the stuident passed scheel-based hearing and
VISl G| SCleenings?

IS there decumentation of any medical conditions that

may Impact student learning?

Are the student’ s relevant medical conditions under
the care of aphysician or clinical provider?

Has a release of 1nformation been ebtained to
communicate with outside providers?




Relevant State and District
Assessment Data

s, Progressin leaming state standards s afundamental
consideration for Instructional planning and fer
Undersianding educational peifiermancelevels.

s [[heteam must consider the level of proficiency with
state standards, as measured by state assessments
and/or district benchmarking assessments.

s Dates, descriptions (names) of, and scores derived
from, these assessments may be reported.




Definition of RTI
(Response to Intervention)

s, Definition: Response to Intervention integrates
assessment and Intervention within amulti-level
prevention system tomaximize siudent achievement and

to reduce behavior problems.

s With RTI, schools
= [dentify students at risk for pooer learning outcomes
= Monitor student progress
= provide evidence-based interventions

adjust the intensity and nature of those interventions depending
on a student’ s responsiveness, and

= [dentify students with learning disabilities...




Summary of Student Progress

s Prior te (and during) the evaluation,
decumentation ofi student’ s progress teward
achieving standards must be evident.

= Progress must be evaluated and data gathered,
epeatedly, at reasonable intervals.

= |nformation must have been sharedwith parents
throughout data collection.




Student Progress Cont.

s Data representing repeated measures of silident progress
are analy/zed to determine the possibility: ofi a specific
learning disability.

= Repeated progress measures may. linclude, but are net
limited to:

= Universal screening Instruments and! progress monitoring teols
(e.q. DIBLES, Aimsweh, STAR, SRI, etc.)

s district assessments

= Other assessments comparing students to Ssame-age o same-grade
peers, or comparing to age and grade benchmarks, etc.

= Regardlessifi the MET team utilizes an Rl approachior
not, data collection and sharing of pregress data with the
student’ s parents Is Imperative.




Student Progress Cont.

n Rate ofi progress can only: be establisned by
ONQOING progress-monitoring teels that assess the
shudent’s response to Intervention.

= [ hese measures must be reliable andvaliad, used
withifidelity, be efficient, repeatable, sensitive to
growth.

m It IS aso recommended that these measures be
graphically representedifor decision making.




Decision Rules Regarding Progress

s [Decision rules descrilpe levels of student respense and decisions
legarding next steps that can be made in accordance with thoese
levels.

= [ihethree levels of student response may be identified as:

s Pogitiveresponse: evidenced when the rate of student learning Issuch that the
gap between expected student performance and current siudent perfermance Is
closing and the point at whichithe student’ s perfermance will “come in range”
of target can be extrapol ated.

Questionable response: when the gap stops widening but eventual closureis
not predicted.

Poor response:; when there is little to no ehange in rate ofi student growth after
Implementation of Instruction/intervention.




StvdentsiNeed fier Special’ Education using Rt

= |n establishing the student’s* need™ fior special
educatieniand specific leaming needs, It Is
essential to determine:
= the Intervention(s) te which the student respenads

= the degree of thelr response.

n [ his determination should also Include caref
consideration of the extent the student’ sialili
to maintain that response IS dependent on
ecelving the interventions.




StitidentsiNeed fier Speciall Education using Rl

[FOr cases|inwhich the student”s respense is considered only miniimal
(poor er guestionable),

= the tean may deciide that the student needs resources available threugh special
education because It appears that he or she will reguire intensive services on an
0ON-going hasis.

= [he decision te provide speciall educatien services may also e made
In situations Inwhichithe student’ s respense IS considered positive.

= [ heteam may determine that in erder maintain the degree of: positive response;
Interventions need to be continued at an intensive level that is best provided
through the provision of specia education and related services.

= *For all studentswho are determined to be in need of special
education services, It Is expected that the problem-solving
process will continue at an intensive level fior the purpese of
Identifying the intervention(s) that will close the gap.




But Wait!!!

[Response to intervention does not replace the requirement to rule
Out etiher fiactors that may: contribute te/learning difficulties.

In many’ cases the data gathered during|the Rl processimay. e
suffiicient te rule eut envirenmental, cultural, or econemic fiactors
and limited English proficiency. if there s documentation that the
majority of studentsfrom similar demoegraphics, te the extent
possible, are meeting expectations.

A student should not be considered disabled unless thereis
evidence of sufficient opportunitiesito learn and
Instruction/interventions are effiective for thalr peer group.

An Rtl approeach provides empirical evidence of the efifiectiveness
of core instruction as well as small greupand individual
Interventions.




What about parent request??

It & parent reguests “an evaluation™ during the Rtl process the
Intervention process shoulid continue cencurrently with the
evaluation as outlined abeve.

|1, ab the end ofi the evaluation timeline; the group. of gualified
prefiessional's does not have enough;evidence to determine
eligiility, the greup can prepose an extension of the eval uation
timeline or conclude that the eigibility decision must be made with
the currently available infermation.

The school’ s responsibility Is to meet the student’s
Instructional/intervention needs as informed by the student’s on-
going response to what I's being implemented and adjusted
accordingly.

Thus the response to intervention cycle continues with or without an
eligibility determination




Pattern of Strengths and
Weaknesses—IDetinition

= A sclentifically-hased appreach to identifying
leamiing disabilities, throughian examination of
patterns of strengthiand weakness acloss (et
Within) academic and intellectual domains.

s [heory: Studentswith aSLD have largely average
performance in most areas, with isolated academiic

weaknesses

= Has no bearing on other disability areas




PSW

s Evaluation documentation must consider Whether the
student exhibits a pattern of stiengtns and weakmnesses

= [N performance; achievement or lboth

s Rélative to age, State approved grade levels standarnds, or
intell ectual devel opment

= [hat Is determined by the group to be relevant to the
Identification of SLD using appropriate instruments




PSW

| Practiicall approach until’ Rtl s implemented

s, Adadressesthe“ psychological processing”
compoenent of the SLLD: definitien not Identified
using Rl alone

s Concepts are scientifically based
s Considers abroader range of Infermation

s Allows for differential diagnosis

s May let teachers, parents, and students know why' an
academic problem exists, or why: the student dees
not respond to an intervention




Main Idea of PSW.

Miany academic and cognitive abilitiesin the average range
Specific academiic weaknesses
Specifiic cognitive weaknesses

Resear ch-based links between the academic and cognitive
weaknesses

Unrelated cognitive abilities are average or above

Full Scale |Q isirrelevant, execept for MR




Models of PSW

n Federal andistate reguliations doinet specity. the type of
PSW modell that should'lbe empleyed and districts have
filexibrlity in selecting which PSW model to use;

n | hethreeresearch-based models ofi PSW are listed

pelow. Teams are encouraged to Investigate/evaluate the
models and use the one(s) that best suit thelr situation.

= Aptitude-Achievement Consistency model (Flanagan, Ortiz, &
Alfonso, 2007).

= Concordance-Discordance model (Hale & Fiorelle, 2004).
= Consistency-Discrepancy model (Naglier, 1999).




General Data Collection - PSW

= Determination of a PSW. reguires the teamto collect and
compare data firom multiple sources.

norm:referenced tests of achievement andicognitive
abilities/executive functioning

CBMs
criterion referenced assessments

state- and district- established measures of grade level
expectations (e.g., MEAP, ML PP, math and writing benchmark
tests, etc.)

grades
teacher reports
observations of the student in the learning envirenment,

observational rating scales (e.g., behavior checklists and rating
scales).




PSW Considerations

Trhestudent displaysa pattern of strengtihs and Wweaknesses,
Including|evidence of an academic skill deficit and Insufficient
progress, and Weakness In cognitive processing /executive
functiening skills that are determined to e relevant te the
Identifiication of an SLD.

\Weaknesses may be |dentified relative to ithe fiollowing|areas.

\Weakness In perfermance relative to age;
\Weakness in achievement relative to age;

\Weakness in performance relative to State approved grade-level
Standards;

Weakness in achievement relative to State-approved grade-level
standards;

\Weakness in performance relative to intellectuall deve opment;
\Weakness in achievement relative to intellecival deve opment.




Terms and
Definition

Sources of data
relative to age

Sources of data relative
to grade-level
standards/expectations

Performance: Actual
functioning in the
classroom setting

Report cards grades,
Teacher observations and
reports

In-class tests

Student work samples
Additional classroom
observations

Standards based report cards
or Portfolio assessments

In class tests

Student work samples
Additional classroom
observations

Achievement:
Functioning on non-
classroom based

Individually administered,
norm-referenced
achievement tests

CBMs (e.g., DIBELS,
AIMSweb) Criterion-
referenced measures

assessments State and district level
assessments (e.g.,
MEAP,MLPP, district
benchmark assessments)

Intellectual Norm referenced measures | Student work samples,

Development:

The student’s
cognitive processing
and executive
functioning skills

of cognitive processing and
executive functioning skills,
surveys, rating scales, and
observations.

teacher reports/observations,
CBMs, etc. should be used to
support data and hypotheses
from testing




Question For You...

s \What IS yoeur cut peint fior El 2
s \What IS your cut point for ASD?

x Hmmmm...




Decision Rules (NOT CUT POINTS)

s [[eamsare cautioned to considelr that these are complex
decisions that should be lbased on the convergence of

multiple seurces ofi datathat are considered valid and
relialblie.

Professionall judgment remains a critical component In
the decision making process (just likefor El and ASD).

Professional judgment Is important for interpreting all
assessment data within the context of current reseanch-
pased knowledge of SLDs, and for contrilbuting to
appropriate decisions that are made I the best interest the
student’ s learning needs.




Assessment Type

Strength

Weakness

Progress monitoring

Meeting / exceeding aimline

Falling below aimline for at least 4 consecutive
weeks on most recent tests.

CBM (Benchmark) screening

At ‘benchmark’ level or above grade-level
median score if using local norms.

At ‘at-risk’ level or below 10%ile if using local
norms.

Criterion-referenced assessment

Percentile rank = 30

Percentile rank < 9

MEAP

Level 1 or Level 2

Level 3 or Level 4

Norm-referenced tests
(Achievement, Cognitive Assessments)

**see guidance charts that follow

**see guidance charts that follow

Curriculum assessments

Scores = 80%

Scores < 70%

Grades

A/Bor
‘meets / exceeds’ expectations

D/Eor
‘does not meet’ expectations

Teacher report

Based upon professional judgment of teacher
in comparing student to others in classroom.

Based upon professional judgment of teacher
in comparing student to others in classroom.

Observations — Academic

Student demonstrates average understanding
of academic content in comparison to other
students in classroom.

Student demonstrates that s/he does not
understand the academic content.

Observations/Interviews/Scales - Functional

Student demonstrates typical functional skills

in comparison to other students the same age

or in the same grade. Percentile rank on scale
= 30.

Most of the student’s functional skills appear
to be well below average in comparison to
other students the same age or in the same

grade. Percentile rank on scale < 9.




Suggested Parameters for Using Standard Scores/Percentile Ranks to

Establish an Academic Skill Deficit

Standard

Score/Percentile Rank

Classification

Considerations for Interpretation

Greater or equal to the
oth percentile (standard
score of 80 or above)

Not Likely Indicative of
an Academic Skill
Deficit

Scores in this range are not significantly below
average. Teams should consider other
possible reasons for poor performance, other
than an Academic Skill Deficit

4 to the 9" percentile
(standard scores
between 74 and 79)

Possibly Indicative of an
Academic Skill Deficit

Scores in this range may be considered
significantly below average. When scores fall
within this range, teams should increase their
consideration of other sources of data to
support or refute the presence of an Academic
Skill Deficit (e.g. teacher reports, grades,
curriculum based measurements, criterion
reference measures, state assessments,
response to intervention, cognitive
assessments, classroom observations, past
achievement testing, other environmental
factors). Decisions should then be based on
the preponderance of that evidence, rather
than the exact position of a score within this
range.

4th percentile or less
(standard scores of 73
or below)

Likely Indicative of an
Academic Skill Deficit

Scores in this range are significantly below
average. Barring contradictory data from other
sources, these scores should generally be
considered indicative of an Academic Skill
Deficit.




Worksheet for Charting Strengths and Weaknesses

In the boxes

Academic

below, indicate: Academic Achievement | Achievement b1 o0 Tl e o 0 et Age Appropriate Basic
S = Strength with respect to grade- with respect ra:e level expectations P functional/ Psychological
W = Weakness level expectations to age-level & P intellectual skills Processes
N = Neither expectations
M::f;?::g Norm- Observations, Observations,
Areas of Academic CBM, or MEAP referenced Curriculum Grades Teacher Classroom I::)er:;;vw:' I::)er:;;vw:'
Achievement criterion achievement assessments Reports | Observations 8 c .
referenced test(s) assessments, assessments, rating
measures rating scales scales
S S
Basic Reading SNW SNW SNW SNW SNW SNW SNW list skill(s) here list process(es) here
Reading Fluency SNW SNW SNW SNW SNW SNW SNW
Reading SN W SN W SN W SN W SNW | SNW SNW
Comprehension
N N
Math Calculation SNW SNW SNW SNW SNW SNW SNW
w w
zlcl).‘;\‘tl:\n;roblem SNW SNW SNW SNW SNW SNW SNW list skill(s) here list process(es) here
Written Expression SNW SNW SNW SNW SNW SNW SNW
Oral Expression SNW SNW SNW SNW SNW SNW SNW
Listening SN W SN W SN W SN W SNW | SNW SN W
Comprehension




Suggested guidelines for determining
an academic skill deficit and a PSW

0 e considered an area of academic weakness, a student shall have a least four weak
boxesiinia single academic area checked.

In addition, for Initiall evaluations, at |east one weakness must occur en an indiviidually,
administered, norm-refierenced academic achievement test.

The use of CBMs s also highly suggested for bothiinitial and reevaluations.

1o be considered an anea of academic strength; at |east three strength hoxes should be
checked within a single academic area.

Areas of psychological processing strength and weakness should'be written in on the
appropriate column on the worksheet. Determination ofi strengths and Weaknesses in
these areas is typically based on the recommendations of the PSW model that a school
chooses to use.

Determination can also e based on the guidelines included in the manuals of the
measures that are used.




Exclusionary Factors

s MET must determine that 1S filndings ane not
priimanily. the result of:
= Visual Impairment
= hearing Impairmment
= motor disabilities
= cognitive impalrment
= emotional impairment
= aUtism spectrum disorder
= environmental, cultural, or economic disadvantage




ASSurances

s Student’ s underachievement

ISNOI dueto

lack of appropriiate instruction in reading er

math

= Student was provided appropriiate Instruction
In regular ed., delivered by HOP

s Disability adversely affectst

ne student’ s

educational perfiormance anc

reguires sp. ed.




Inmglish Language ILearners

= An Englishilianguage lleamer would net be considered
disabled unless there Is empirical evidence that the
core instruction and supplemental Intenventions are
effective for ether Englisalanguage learners with
similar exposure te English.

s, Additionally, the student’s rate ofi progress and level
of perfiormance should be discrepant from both grade-
level expectations and English languagelearners
peer performance.




SUMMARY




Implementation:
Step-by-Step process

Step d:
s Determination of underachievement
Step 2:

= Determination ofi Respoense tolinterventions or Pattern of
Strengths and \Weaknesses (or beth)

Step 3

=. Rule out lack of apprepriate instruction as
determining factor

O Step 4:
= Rule out ether factors as primany. hasis




Step 1: Determination of
Underachievement

s Doesthe student faill to achieve adeguately fior his age
N GNe or mere of the follewing elght areas:
= Basic reading skill
= Reading fluency skills
= Reading comprehension
= Mathematics calculation
= [V athematics proeblem solving
= Written expression
= Oral expression
= Listening comprehension




Step, 2; Determination of Respense
to linterventions or a Pattern of
Strrengths and \Weaknesses|(or Both)

R

[Does the siudent fall to
make sufficient progress
In achievement considered
adeguate for his age (or
enrolled grade-level
standards) when provided
with aseries of scientific,
research-based
Interventions?

PSWV/:

Do the results ef the student’s
assessments and evaluations
Snew a pattern of strengtihs
and weaknesses in academic
perfermance, achievement (or
boeth), relative to age, state
grade level standards, or
intellectual develepment
relevant te the identification
of a specific learning
disability?




Step 3: Determination of Appropriate
Instruction

s, Consider progress monitoring|data to rule out lack of
appropriiaienstruction as basis fior Underachievement.

= Appropriate instruction in reading must include explicit and
systematic Instruction 1N essentiall components ofi reading

Including:

= phonemic awareness,

= phonics,

= Vocabulary development,

= reading fluency, including oral reading skills, and
reading comprehension strategies.




Step 3: Continued

s [T the greup charged with determining Whether a
student has an SLD: decides that this decumentation IS
net adeguate, a decision may: be made to delay
making afinal determination and continue te collect
additional Infermation about the student.

s | nionder toextend the time by which the evaluation
Willl be compl eted, parents must consent to the time
extension.




And... Siep'd; Ruleeut ether faciersas
primary kasis fior underachievement

s Studentswhose lack of achievement can be
attributed primarily to one of the following factors
should not be determined to have aniSLLD.

visual Impalrment

hearing Impairment

motor disabilities

cognitive impal rment

emotional Impairment

autism spectrum disorder

environmental, cultural, or econoemic disadvantage
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