Section V

Wkiting

Rationale
This assessment helps teachers understand specifically what individua children know about writing
in order to establish instructional priorities for each child in the early stages of literacy development.

Writing provides opportunities for children to gain control of important literacy practicesin the early
stages. It helps children attend closely to features of letters and words and directs their attention to
gpatial concepts. It helps them devel op the concepts of order and sequence while exploring ways to
express their most important thoughts. It gives them experience in breaking down the task of produc-
ing words to their smallest segments (sounds) while at the same time synthesizing them into words,
sentences, and complete messages or stories. Writing alows children to view written text from the
perspective of the author. Teachers observationsare crucial and critical factorsin informing
their decisionsabout whom and when to assess.

Definition

Writing is the process of conveying ideas to an audience through printed language. It begins with
learning to use language symbols to communicate messages that fulfill a specific purpose. It
progresses into an understanding that to clearly fulfill one’s writing purpose and have the desired
effect upon one’s audience, the writer must follow several stepsin a process (planning, drafting,
revising, editing, and publishing). Young writers should spend time drafting until they are suffi-
ciently fluent with written language. It is through experience with the writing process and exposure
to avariety of models, that children begin to understand and use the writer’s craft.

Assessment Guidelines

General Instructions

In the prompt section you will find general prompts provided for pre- and post assessment at all
grade levels. Optional specific grade-level prompts are included. Students should have time to plan,
create a draft through drawing and/or text, as well asrevise their efforts. Group discussion before
writing is very important for young children. It isimperative that careful thought be given to how the
prompts will be introduced and how students will be provided experiences which will help them plan
their writing. Young writers use drawing to construct and plan their stories. They should have ample
time to draw out their ideas in preparation for their writing.

MLPP Second Edition/2000 Proof #6 4/20/01 78


9600


Holistic Score

Four scoring guides for holistic assessment are provided. These guides are used to determine a
holistic score between 1 (lowest) and 4 (highest). Descriptions for each level serve as guides for
further writing instruction and formation of flexible groups. The student’s work is scored at the level
best describing that particular piece of writing.

Analytical Scoring Guide

There are four grade-level analytical guides provided to determine the levels at which each trait
appearsin the writing. Each trait is assessed individually. Each element has a score that ranges from
1 (lowest) to 4 (highest). Thistype of assessment provides information that can be used for instruc-
tional purposes. Instruction will be guided by recording a score for each element of the rubric. Add
your analytical scoreto the student record sheet by recording a number for each element of the
rubric. Please note the spelling score should aso be recorded in the writing section on the record
sheet. This score isto guide the teacher in spelling instruction.

Writer’s Developmental Continuum

Writing behaviors are described in the five phases of development. Identify the writing phase that
best describes the student’s work. Thisis done through analyzing the writing and by observing the
writer.

Analysis

The teacher will analyze the student’s writing through the use of the analytic rubric. This information
will help guide the teacher as ’he makes instructional decisions for individual children. Just asin
other MLPP 2000 assessments, it isimportant to consider the results of the writing assessment in
light of other assessments that have been given. A child’ s writing sample provides aview of the
integration of |etter/sound information, fine motor skill devel opment, vocabulary devel opment, and
idea/concept development, as well as organizational and communication knowledge. It is valuable
for ateacher to consider the strengths of a piece of work (the level of thinking and content selected
for writing) to determine how to continue supporting the literacy growth of an individual child.
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Pre and/or Postwriting Prompts
Kindergarten - Third Grade
DAY 1. Prewriting and Drafting
Set up classin acircle for partner work and whole class discussion.
Encourage drawing then writing words/sentences to go with the ideas in the drawing(s). Supply
students with paper and writing or artistic tools that encourage drawing and writing.
TOPIC
Something | Do Well
Discussion of the topic/brainstorming

TEACHER: Read and discussthe following:

Areyou good at doing something?

* Areyou good at drawing, reading, cooking, using a computer, playing a game,
taking care of a brother or sister, or something else?
*  What about thisdo you do well?

Have students think, then share ideas with a partner.

Briefly share ideas around the circle until students have sufficient ideas from which to draw and
write. Write examples/ideas on chart paper, the blackboard, or the overhead as students generate
ideas. Review/reread ideas.

Prewriting

TEACHER: Make a drawing about what you do well.

Write about something you do well. Do one of the following:
* Tell about or describewhat you do well.

OR

* Téll about atimeyou did something well.

Use examplesfrom real life. Keep in mind that your writing will beread by adults.

Give students sufficient time to write afirst draft.
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Day 2: Revising and Final Copy (Optional)

Gather students together in partners. Talk about the questions below.
Instruct students to share their writing with their partners by reading aoud.
Partners should talk about the following questions:

TEACHER:

Dol haveeverything | want to tell about what | do well in my writing/drawing?

*  Doesmy writing make sense?

* Did I write sentencesto go with my picture or my web?

* Did I use spaces between my words?

e Didl try to spell words by sounding them out or finding them around the room?

* Did I usepunctuation and capitalization?

Do | have a beginning, middle, and end?

Give students sufficient time to make any additions/changes to their writing and to make afinal
copy. Collect papers.

*Note: Revising may be minimal with younger students and making afinal copy is unnecessary.
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Pre and/or Post Writing Prompts
Kindergarten — Third Grade:

DAY 1. Prewriting and Drafting

Set up classin acircle for partner work and whole class discussion.

Encourage drawing and then writing words/sentences to go with the ideas in the drawing(s).
Supply students with paper and other supplies that encourage drawing and writing.

TOPIC

A Special Place

TEACHER: Inour circle, wewill talk about your special place. We will make surethat
everyone has a chanceto talk.

*  Whereor what isthis place (indoors, outdoors, your bedroom, closet, tree house,
aplaceyou liketo visit, etc.) ?

e Whatisit likethere?
e What doyou do there?

*  Whyisit special toyou?

Have students think and then share ideas with a partner.

Briefly share ideas around the circle until students share sufficient ideas from which to draw and
write. Write examples/ideas on chart paper, blackboard, or overhead as students generate ideas. Then
review/reread ideas.

Prewriting

TEACHER: Make a drawing about your ideas (story).

Write about a special place. Do one of the following:

* Describein detail a placethat isimportant to you, or
 Tell what you liketo doin your special place, or

Tell why your special placeisimportant to you, or

*  Writeabout the topic in another way.

Produced by Genesee Intermediate School District. GISD Assessment Pool Profiles.

MLPP Second Edition/2000 Proof #6 4/20/01 82


9600

9600


DAY 2: Revising and Final Copy (Optional)

Gather students together in partners. Talk about the questions below.
Instruct students to share their writing with their partners by reading aoud.
Partners should talk about the following questions:

Questions for peer response/revising and polishing:

Dol haveeverything | want to tell about a special placein my writing/drawing?
*  Doesmy writing make sense?

 Did I write sentencesto go with my picture or web?

* Did I use spaces between my words?

o DidlI try to spell words by sounding them out or finding them around the room?
e Did I usepunctuation and capitalization?

Dol haveabeginning, middle, and end?

Give students sufficient time to make any additions/changes to their writing and to make afinal
copy. Collect papers.

Note: Revising may be minimal with younger students and making afinal copy is unnecessary.
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Optional
Specific Grade L evel Prompt
Kindergarten
DAY 1: Prewriting and Drafting
Set up classin acircle for partner work and whole class discussion.
Encourage drawing and then writing words/sentences to go with the ideas in the drawing(s). Supply
students with paper and other artistic tools that encourage drawing and writing.
TOPIC:
My Favorite Pet
Discussion of the topic/brainstorming

Read and discuss the following:

TEACHER: In our circle, we will talk about your favorite pet or a pet you'd liketo have. We
will make surethat everyone has a chanceto talk.

Think about one of your petsor apet you'd liketo have.

What isspecial about your pet (friendly, tricks, special talents)? If you do not have a
pet, what would you like your pet to be ableto do?
OR
What do you and your pet do together? (If you do not have a pet, tell about what you
would like to do with a pet.)

Have students think and then share ideas with a partner.

Briefly share ideas around the circle until students share sufficient ideas from which to draw and
write. Write examples/ideas on chart paper, blackboard, or overhead as students generate ideas. Then
review/reread idess.
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Prewriting
TEACHER: Make a drawing about your ideas (story).

Write about your favorite pet or a pet you'd liketo have. Do one of the following:

* Tell about how your pet or a pet you'd liketo haveis special.
OR
» Tell what you and your pet (or a pet you’'d liketo have) do together.

Use examplesfrom real life. Keep in mind that your writing will beread by adults.

Give students sufficient time to write a first draft.

Day 2: Revising and Final Copy (Optional)

Gather students together in partners. Talk about the questions below.
Instruct students to share their writing with their partners by reading aloud. Partners talk about the
following questions:

* Dol haveeverything | want to tell about my favorite pet in my writing/drawing?
* Doesmy writing make sense?

* Did | write sentencesto go with my picture or my web?

* Did | use spaces between my wor ds?

* Did | try to spell words by sounding them out or finding them around the room?
* Did | usepunctuation and capitalization?

* Dol havea beginning, middle and end?

Give students sufficient time to make any additions/changes to their writing and to make afinal
copy. Collect papers.

*Note: Revising may be minimal with younger students and making afinal copy is unnecessary.
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Optional
Specific Grade L evel Prompt
Grade One

Day 1: Prewriting and Drafting

Set up the classin acircle for partner work and whole class discussion.

Encourage drawing and then writing word/sentences to go with the ideas in the drawing(s). Supply
students with paper and other art supplies that encourage drawing and writing.

TOPIC

My Favorite Toy

Discussion of the topic/brainstorming

Read and discuss the following:

TEACHER: In our circle, we will talk about your favoritetoy. We will make sure that everyone
has a chanceto talk.

Think about your favorite toy.

*  Why isyour favoritetoy special to you (fun to play with, other kidslikeit)?
OR
*  What doyou liketo do with your favorite toy?

Have students think and then share ideas with a partner.
Briefly share ideas around the circle until students have sufficient ideas from which to draw and

write. Write examples/ideas on chart paper, blackboard, or overhead as students generate ideas. Then
review/reread idess.
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Prewriting
TEACHER: Make a drawing about your favorite toy.

Write about your favorite toy. Do one of the following:

» Tel why your favoritetoy is special to you.
OR
* Tel what you liketo do with your favoritetoy.

Use examplesfrom real life. Keep in mind that your writing will beread by adults.
Give students sufficient time to write afirst draft.
Day 2: Revising and Final Copy (Optional)

Gather students together in partners. Talk about the questions below.
Instruct students to share their writing with their partners by reading aloud. Partners talk about the
following questions:

* Dol haveeverything | want to tell about my favorite toy in my writing/drawing?
*  Doesmy writing make sense?

* Did I write sentencesto go with my picture or my web?

» Did I use spaces between my words?

 DidI try to spell words by sounding them out or finding them around the room?
* Did I use punctuation and capitalization?

* Dol haveabeginning, middle and end?

Give students sufficient time to make any additions/changes to their writing and to make afinal
copy. Collect papers.

*Note: Revising may be minimal with younger students and making afinal copy is unnecessary.
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Optional
Specific Grade L evel Prompt
Grade Twac
Day 1: Prewriting and Drafting
Set up classin acircle for partner work and whole class discussion.
Encourage drawing and then writing words/sentences to go with the ideas in the drawing(s). Supply
students with paper and other art supplies that encourage drawing and writing.
TOPIC:
ATimel Got Hurt
Discussion of the topic/brainstorming

Read and discuss the following:

TEACHER: In our circle, we will talk about atimeyou got hurt. We will make surethat every-
one has a chanceto talk.

Think about a time when you got hurt.

» Tell about atimeyour feelingsgot hurt.
OR
* Tell about atimeyou got hurt.

Have student think and then share ideas with a partner.
Briefly share ideas around the circle until students have sufficient ideas from which to draw and

write. Write examples/ideas on chart paper, blackboard, or overhead as students generate ideas. Then
review/reread idess.
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Prewriting
TEACHER: To get ready to write, draw, or web your ideas. Write about a time you got hurt.

Do one of thefollowing:

» Tell about atimeyour feelingsgot hurt.
OR
* Tell about atimeyou got hurt.

Use examplesfrom real life. Keep in mind that your writing will beread by adults.

Give students sufficient time to write afirst draft.

Day 2: Revising and Final Copy

Gather students together in partners. Talk about the questions below.
Instructs student to share their writing with their partners by reading aloud. Partners talk about the
following questions:

Dol haveeverything | want to tell about atimel got hurt in my writing/drawing?
*  Doesmy writing make sense?

* Did I write sentencesto go with my picture or my web?

* Did I use spaces between my words?

 Didl try to spell words by sounding them out or finding them around the room?

e Did I usepunctuation and capitalization?

Dol haveabeginning, middle, and end?

Give students sufficient time to make any additions/changes to their writing and to make afinal
copy. Collect papers.
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Optional
Specific Grade L evel Prompt
GradeThree

Thiswriting prompt is formatted in a more formal manner to support student achievement in writing
as measured on the fourth grade MEAP. Suggested times are offered to help prepare students to
write on demand Activities are inclusive of several of the writing process elements. Teacher observa-
tion iscrucial as students learn to manage these timed tasks.

Topic

Friendship

Grouping Students

On the day before the assessment, inform students that at times they will work in groups of three and
will sit close to their partners during the first two days of testing. Depending on class size, you may
need to allow for one group of two or one group of four students. Use any method to group students
that will result in the most productive interaction. Some teachers may prefer to assign studentsto
groups, others may prefer to let the students select their own groups. A student may opt not to have
peer partners, but this choice must be requested by the student. This option should not be announced
to students and nor should it be the teacher’s choice.

Day 1: Prewriting and Drafting

There are four activities on Day 1 with suggested times:

Getting Started ........cccveeeeveeeeecee e 5 minutes
Peer diSCUSSION ..o s 10 minutes
Listening and sharing reSponSeS...........ceveevveeeerieeneeseeens 10 minutes
Prewriting and drafting .........cccccceveevenceseese e 20 minutes

Total ..o 45 minutes

Each task has a separate set of instructions for you to read to the students.
Getting Started
As students enter the classroom, remind them to sit near their partners. (See Grouping Students

above.) When all students are seated and everyone has a pen or pencil and paper (or atest booklet,
if applicable), proceed asfollows:
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TEACHER: Thisclassisgoingtotake atest to see how well you can write a paper. We will
take the paper through a writing process over the cour se of three days. The processincludes
prewriting, or gathering ideas; drafting, or writing a paper thefirst timethrough; and revising
and proofreading. It isimportant that you do your best.

Everyone will be working on the same part of thetask during the same period of time. You will
have atimelimit and, for the most part, you will be working by your self.

Please clear your desks of everything except your pensor pencils. You may use a dictionary, a
thesaur us, a spelling book, and/or grammar book.

TEACHER: We are now ready to begin. Please give me your attention. Please write your identi-
fication number (or name) on the top of your paper.

You will be thinking and writing about the topic of friendship.

On your prompt you will notice there are questions printed that have to do with this
topic. | will read the questions from the prompt aloud asyou read along silently.

DIRECTIONS: Talk about these questions with your group, making sure everyone getsto
speak.

Think about friendship.

Think about your friends.

* Whatisagood friend?

* How doyou makefriends?

* What doyou dotobeagood friend?

*  Why isit important to have friends?

TEACHER: Inamoment | will ask you and your partnersto briefly talk about how you
might answer these questions.
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PEER DISCUSSION
TEACHER: Asyou have a discussion with your partners, go through the questionsin any

order. Make sure everyone getsto speak. You may wish to spend more time on the questions
that most interest you. You will have 10 minutes to discuss them with your partners. Please

begin.

LISTENING AND SHARING RESPONSES

After approximately ten minutes,

TEACHER: | need your attention. Now that you have had sometimeto discuss these
guestions, | would like you to share some of your ideaswith the rest of the class. What

wer e some of your ideas?

Go around the room, asking for volunteers to share ideas that came up in small groups. Time this
activity so that most of the questions are covered within ten minutes. However tempting, do not add
any of your own responses. Do not write students’ responses on the board; thisis simply an opportu-
nity for them to hear each other’s ideas. Students may take notesin their own booklets if they wish.

After approximately ten minutes,

TEACHER: You had a chance to share someideas about thistopic. Next you will do some
writing about the ideas we have just been discussing.

THEN SAY: Asl read “Writing about the Topic” aloud, please follow along silently.

WRITING ABOUT THE TOPIC:
Write about friendship

You might, for example, do one of the following:

Tell what you do to be a good friend, or

Think of one of your friends. Explain what that person doesto be a good friend, or
Tell about a time when you made a new friend, or

Describe how friendship makesyour life better, or

Write about friendship in another way.
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TEACHER: You may use examplesfrom real life, from what you read or watch, or from your
imagination. Your writing will be read by interested adults.

THEN SAY: Beforeyou begin to write your paper thefirst timethrough, you may want to list,
cluster, outline, web, or free write. When you areready, you may begin your draft. You may
writein either pencil or pen. You may writein cursive, or you may print. Therewill beno
talking allowed during this part of thetest. You will have the next 20 minutesto get your ideas
down on paper. Please work on your own during thistime. Do not disturb other students. L ater
you will be sharing your work with your partners.

After 15 minutes have passed,

TEACHER: You have five more minutesleft to write today.

After approximately five more minutes (20 minutes total) have passed,

TEACHER: Stop, please. Put your pen or pencil down and look up. We will continue with your
writing later. | will now collect your papers (booklets).

When you comein tomorrow, please sit near the partnersyou worked with today.
Collect the papers from each student individually.
Day 2: Drafting and Revising

There are three activities on Day 2. The approximate times are indicated for each section.

Listening and sharing reSpoNSeS ........coeeveeeeneeniesienseeene 10 minutes
ReVIEW Of WITING ....ooeiiiiieeeee e 3 minutes
Drafting and revising ........cccooeeeenenieneeneesesee e 25 minutes
PEEY TEIPONSE ... s 17 minutes

TOTAL e 45 minutes

On Day 2, students will continue working on their rough drafts. Students will have three minutes to
look over their work from the day before, 25 minutes for drafting and revising, and 17 minutes for
peer response.

TEACHER: Please take a seat close to the partnersyou worked with yesterday. Does
everyone have a pen or pencil?

When all students have been seated and everyone has a pen or pencil,

TEACHER: We are now ready to begin. Please give me your attention.
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THEN SAY: Today you will continue writing about the sametopic you worked on yester day.

REVIEW OF WRITING
Distribute papers to each student individually.

TEACHER: We will begin by looking at “Writing about the Topic” again. I'll read it aloud, and
you can follow along in your prompts.

Read the “Writing About the Topic” from page 90 ? aloud slowly and clearly from this document.

TEACHER: Take sometimeto reread your work from yesterday.

DRAFTING AND REVISING

Wait three minutes.

THEN SAY: Today you are going to continue the writing you have already started. Focus on
what the assignment is asking you to do. Then use your timeto write and begin revising a dr aft
of your paper. You will have the next 25 minutesto work on your paper. Use as many pages as
you need to write as complete aresponseto thetopic asyou can. Make your writing as full and
interesting as possible, and remember to include specific details, examples, and descriptions or
explanations. Asyou continueto work on your draft, you may use as much or aslittle of your
rewriting asyou think will help you. Later you will be sharing your work with your partners
again. You can begin writing now.

After about 20 minutes have passed,

TEACHER: You have five minutes|eft towrite.

After five more minutes (25 minutes total) have passed,

TEACHER: Stop, please. Put your pen or pencil down and look up.

PEER RESPONSE
When students are ready,
TEACHER: You and your partnerswill each takeaturn reading your writing aloud. Listen

carefully when your partnersarereading so you can help them with their writing. Make sure
each person has an equal chanceto get help with his’her writing.
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After you read, work with your partnersto answer the questionson the board (or on the sheet
I’ve given you), and any other questionsthat you may have about each other’swriting. Make
sure everyone receives comments about hisor her writing. | will read the questions aloud:

* Ismy writing easy to under stand?

» Doesmy writing sound good?

* Ismy writing interesting?

* Isthereanything you would like to know more about in this piece of writing?
* What do you want to know?

» Isthereanything | should take out?

* What could I do to make my writing better?

You will have 17 minutesfor thisactivity.

During this time, students may write on their own papers, but check to see that students are not
writing on other students' papers. Teachers are not to edit or make suggestions about students' work.

After 12 minutes,
TEACHER: You have five minutes |eft.
After five more minutes (17 minutes total) have passed,

TEACHER: Stop, please. We will continue later with revising and proofreading your papers. |
will now collect your papers (booklets).

Collect the papers from each student individually.
Day 3: Revising and Proofreading

There are two activities on Day 3. The approximate times are indicated for each section.

Considering SPEiNg .....oceevereeieeree e 5 minutes
Final revision and proofreading.........c.cccoeeeveneeneeiennene 40 minutes
TOTAL e 45 minutes

Students will be asked to return to the drafts they have written and spend some time using checklists
to help revise and polish their work. Students will continue to work on their drafts and then copy
their final drafts on clean paper. Students will NOT be working with partners on this day.
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When all students have been seated, distribute to individual student original papers and new paper
for final drafts.

TEACHER: Wearenow ready to begin. Please give me your attention. Does everyone have
hisor her own paper (booklet)? Does everyone have a pen or pencil?

Today you’ll work aloneto revise and proofread your paper. You may use a dictionary, a
thesaur us, a spelling book, and/or a grammar book during thistime.

CONSIDERING CHECKLISTS

TEACHER: Today you will be doing threethings: revising your paper (which meansto
rethink your ideas) keeping in mind what your partnersmay have said yesterday; polishing
your paper (which meansto edit and proofread); and recopying your paper as neatly as
possible.

Use the checklist on the board (or that | have given you) asyou revise and proofread the piece
you have written. Any writing you want scored should be on your final draft paper.

Checklist for Revision:

» Dol haveaclear central ideathat connectsto thetopic?

Dol stay focused on my central idea?

Dol support my central idea with important details/examples?

Dol need to take out detailsexamplesthat DO NOT support my central idea?
* Ismy writing organized and complete with a clear beginning, middle, and end?
Dol useavariety of interesting words, phrases, and/or sentences?

Checklist for Polishing:

 Havel checked and corrected my spelling to help reader sunder stand my writing?
 Havel checked and corrected my punctuation and capitalization to help readersunder-
stand my writing?
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THEN SAY: Reread your writing. Then think about these questions as you work on your own
to revise and polish your writing from Days 1 and 2. Be sureto plan enough timeto copy your
paper. Use as many pages as you need to write as complete a response to the topic as you can.
Only thewriting in your final draft will be scored, so you must have your entire paper copied
into this document by the end of the next 40 minutes. You may cross out any errorsyou make.
Neatness doesn’t count. You may now begin.

After approximately 15 minutes have passed,

TEACHER: You have 35 minutes|eft towork. If you haven't already started copying over
your final paper, you’ll want to start that now.

After approximately 20 more minutes have passed,
TEACHER: You have five minutesleft to work.
After five more minutes (40 minutes total) have passed,

TEACHER: Stop, please. Finish the sentence you are now writing. Put your pen or pencil
down and look up. | will now collect your papers.

(Adapted from MDE MEAP format)
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Spdlling

Rationale
Spelling helps students gain precision in their writing and communi cate effectively with others.
Greater skill development increases flexibility and maximizes control of written language.

This assessment helps teachers understand specifically what individual children know about spelling
in order to establish instructional priorities for each child in the early stages of literacy development.
Teachers observationsare crucial and critical factorsto informing their decisions about whom
and when to access.

Teachers with an understanding of the development of spelling and phonological encoding can more
accurately access development, plan instruction, and structure classroom experiences. Writing can be
analyzed to determine the developmental level of the writer’s spelling ability. There are five catego-
ries of spelling development: preliminary, semi-phonetic, phonetic, transitional, and independent. It
isimportant to identify the stage at which each student has developed his/her spelling. Thisinforma-
tion will guide instructional practice and classroom activities to ensure that all students continue to
progress.

Definition
Spelling is the process of representing spoken language by letters and diacritics governed by rules
and exceptions.

Assessment Guidelines
Use the writing sample from the writing prompt to initially determine the level of spelling
knowledge and identify the stage of development.

Analysis

Analyze the writing for spelling knowledge. Use the spelling stage descriptions and find the stage
that best explains the spelling development found in the writing sample. By assessing other pieces of
the student’s writing, the stage of development can be confirmed or adjusted.
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Spelling Developmental Stages

I ndependent Spelling

Appropriately uses the many patterns and rules that are characteristic of the English spelling
system. Includes alarge bank of known words that are automatically recalled and considers alterna-
tive spellings. Independent spelling means students can spell words defying rules and/or which rely
on context (e.g., there/their). Personal constructions are used for unfamiliar words. Evidence of
visual scanning is present.

Transitional Spelling

Uses letters to represent all vowel and consonant sounds in aword, placing vowelsin every syllable.
Beginsto use visual strategies such as knowledge of common letter patterns and critical features of
words. Incorporates correct spellings of word, but in the wrong form (there/their). Willingly

takes risks in writing; not limited by adherence to known words. High frequency words are spelled
correctly.

Phonetic Spelling

Chooses |etters on the basis of sound without regard for conventional spelling patterns. Represents
all substantial soundsin aword. Some evidence of vowel markers. Develops particular spellings for
certain sounds often using self-formulated rules rather than generalizing rules of patterns. Iswilling
to take risks. Some common high frequency words spelled correctly.

Semi-phonetic Spelling

Uses left to right letter sequence with a mixture of upper and lower case |etters. Represents the
sounds which are most obvious. Represents whole words with one, two, or three letters. Mainly uses
consonants. Is confident to experiment with words. Uses evidence of spacing between words.

Preliminary Spelling

|s aware that print carries a message. Uses writing-like symbols to represent written language. Uses
known letters or approximations of letters to represent written language. Assigns a message to own
symbols. Mainly uses |etter strings.

The stages of spelling devel opment are modifications of the Spelling First Seps developed by Education Department of
Western Australia, Longman Australia Pty Limited, Melbourne, Australia 1994.
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Kindergarten Holistic Writing Rubric

4  Sticksto the topic and shows development of the topic with text enhancing drawing
(appropriate details or examples); for example, e.g., prior knowledge/experience; and two or
more sentences. Shows alogical sequence from beginning to end. Isinteresting to the reader.
May take risks with interesting words and a variety of sentence structure. Uses humor, descrip-
tive detail, and words available in the room. Consistently demonstrates knowledge of sound/
letter correspondence and accuracy in punctuation and capitalization. Uses spacing between
words, accurate letter formation, and left-to-right sweep contribute to ease of reading. Surface
feature errors do not interfere with understanding.

3 Writing/drawing is on topic and shows development. The text matches the picture relative to
details/examples. There is an attempt at alogical sequence from beginning to end. The drawing
holds the reader’s attention. The writing demonstrates some knowledge of sound/letter corre-
spondence and shows some attention to punctuation and capitalization. Surface feature errors
do not interfere with understanding.

2 Writing/drawing is generally on the topic. Detail/examples may be limited. There is an attempt
at sequence and/or development of ideas. Sentences and vocabulary are limited. Surface feature
errors may make understanding difficult. Initial consonants are used for most words.

1 Writing/drawing shows little or no development of the topic. The writing shows little direction.
Written vocabulary is limited; e.g., one or two words, not a complete sentence. Writing shows
little or no use of writing conventions or sound/letter correspondence.

Profilesin Excellence, Van' Y Elementary, Atherton, Ml
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First Grade Holistic Writing Rubric

4  Sticksto the topic and shows development of the topic with text-enhancing drawing; appropri-
ate details/fexamples; e.g., prior knowledge or experience. Developed a beginning, middle, end
and particularly effective lead or ending. Uses interesting words and variety in sentence struc-
ture. Appropriately uses humor, descriptive detail, and words available around the room. Con-
sistently demonstrates knowledge of sound/letter correspondence and accuracy in punctuation
and capitalization. Provides spacing between words, accurate |etter formation, and | eft-to-right
sweep which contributes to ease of reading. Surface feature errors do not interfere with under-
standing.

3 Ontopic and shows development. The text matches the picture through details/examples.
Attempts to develop the topic with beginning, middle, and end. Holds the reader’s attention.
Demonstrates some knowledge of sound/letter correspondence and shows some attention to
punctuation and capitalization. Surface feature errors do not interfere with understanding.

2  Generaly on topic. Details/examples are limited. Attempts sequence and/or development of
ideas. Sentences and vocabulary are limited or incomplete. Surface feature errors make under-
standing difficult.

1  Showslittle or no development of the topic. Shows little direction. Vocabulary is limited. Uses
no writing conventions or sound/letter correspondence.

Profilesin Excellence, Van' Y Elementary, Atherton, Ml
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Second Grade Holistic Writing Rubric

4  Ontopic with details/examples that are age and topic appropriate. Has a clear beginning,
middle, and end. Creates emotion in the reader through effective word choice and varied sen-
tence structure. Generally shows accuracy in punctuation and capitalization. Demonstrates
knowledge of sound/letter correspondence and spelling rules; errors do not interfere with
understanding.

3 Ontopic and shows development of topic with some detail examples. Attempts beginning,
middle, and end. Holds the reader’s attention with attempts at descriptive word and varied
sentence structure. Shows attention to conventional spelling, capitalization and punctuation.
Surface feature errors do not interfere with understanding.

2 Topicis stated but developed with unrelated details or examples; focus wanders. Attempts
sequence or development of thoughts. Does not include a beginning, middle, and/or end.
Sentences are ssimple or incomplete, with limited vocabulary. Surface feature errors make
understanding difficult. Writing relies heavily on phonetic spelling.

1 Showslittle or no development of the topic or may be limited in length. Attempts to get words
and/or sentences on paper. Written vocabularly is limited; sentences are incomplete or simple.
Showsllittle or no use of writing conventions. Surface errors make understanding difficult.

Profiles in Excellence, Kearsley Public Schools
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Third Grade Holistic Writing Rubric

4  Clearly focused on atopic. Supported with appropriate details and/or examples. Shows a clear
beginning, middle, and end. Ideas are separated into paragraphs. Author’s voice/personality
engages the reader and/or evokes emotion through effective word choice and varied sentence
structure. Sentences are complete, and surface feature errors (spelling, capitalization, grammar,
and punctuation) are minimal.

3 Focused on atopic and includes detail s/fexamples. Shows an attempt to organize using a
beginning, middle, and end. Ideas are separated into paragraphs. Author’s voice/personality is
evident through the use of descriptive words, aswell as, varied sentence structure. Sentences
are complete, and surface feature errors (spelling, capitalization, grammar, and punctuation)
do not interfere with understanding.

2 Presents undevel oped topic. Focus wanders. Attempts organization of ideas, but lacks
connections. Shows limited vocabulary and/or simple sentence structure. Sentences are
incomplete, and surface feature errors (spelling capitalization, grammar, and punctuation)
make understanding difficult.

1 Lacksfocusor limited by length. Shows little direction or organization. Limited vocaulary and
simple sentences. Minimal control of surface features (spelling, capitalization, grammar, and
punctuation) makes understanding difficult.

Profiles in Excellence, Kearsely Public Schools
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Writing Continuum Sample

Phase 1: Pre Emer gent

In this phase children are experimenting with marks on paper to make connections between spoken
and written language. They scribble and make marks on paper as they attempt to copy adult writing
and communicate a message through their scribbles.

Students were asked to draw and write about Halloween.

The writer:

makes random or scribble marks on paper.

scribblesin lines, sometimes with breaks in the scribbles.

draws symbols consisting of straight and curved lines that look like letters.

mixes |etters, numbers, and invented | etters together.

experiments with letters often reversing or making mirror images.

copies forms of some types of writing such as letters and lists; fillsin forms like bank slips and
order forms with neat scribbles.

mixes up capital and lower case letters; usually prefersto use capital |etters.

copies print s/he sees around her/him.

shows beginning awareness that writing progresses from left to right and top to bottom.
role-plays writing messages for reason; e.g., phone messages, and shopping lists.
recognizes own namein print and tries to write it.

repeatedly usesfirst letter and other letters from his/her name or other well-known sources
when writing.

sometimes thinks her/his writing can be read by others.

creates a picture which relates to the topic.
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Phase 2: Emergent Writing

In this phase children know speech can be written down and that print represents the spoken word.
They understand that writing progresses from left to right and top to bottom. They experiment with
writing letters and words.

Students were asked to draw and write about a special place.

The writer:

tries to read back his/her own writing.

knows that the written message stays the same, but does not always “read it” the same way.
voices thoughts while writing.

mixes up capitals and lower case |etters.

can tell the difference between numbers and | etters.

“writes’ from left to right and top to bottom on a page.

starts to | eave spaces between “words.”

shows that one letter or letter cluster represents one word.

repeats familiar words when writing.

uses amix of conventional and invented spelling.

starts to notice features like periods and commas and uses them throughout his/her writing.
dictates slowly when an adult is writing for him/her.

attempts different forms of writing e.g., letters, lists, phone messages, stories, and greeting cards.
creates detailed pictures relating to topics.

demonstrates knowledge of |etter/sound correspondence.
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Phase 3: Developing

In this phase children write about things that are special to them. They are beginning to write for
other people (teacher or parents). They know what they want to write and struggle to put it on paper.
If they are concentrating on one thing, they often lose control over another; for example, if they
concentrate on neat printing or on spelling, they may “lose” what they want to say.

Pl
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Students were asked to draw and write about a special place.

The writer:

uses asmall range of familiar forms of writing e.g., letters, stories, recipes, and lists.

often writes about persona events; e.g., holidays, pets, or something that has happened.
writes in sentences.

uses words such as “and then” often in his’her writing.

includes a beginning, middle, and end.

may begin to make simple corrections. The writer may be overwhelmed if asked to correct
writing of which g’heisvery proud.

attempts to use some punctuation such as periods, capitals, and question marks.
sometimes writes on the same topic or uses the same sentence beginnings again and again.
talks with others to plan and revise own writing.

provides some detail and description in writing.

uses accurate spelling of high frequency words.
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Phase 4: Fluent Writing

In this phase writers know most of the basic elements of the writing process. They are able to choose
different types of writing to suit different puposes. When they are focusing on learning a new skill
they often appear to regressin other areas.

Ny Speci & ot

Ny specid spat isacrossthepond, adonafalendomtree VEcdl it our fort. Thereis
roasstickingulikeahigchar. enyoud inbupthetreg a theverytopit islikealookaou. Aso
youcansit dowandl et your feet dang e.

Thereisaravineacrossfraomt. If youcross over youw! | beinahuge neadow Jessi caand |
wou dclinba | over, andl ook for newexciting pl aces. Vi pretend peop e are comngandare gaingto
tryandtake over thep ace, becauseit issobeatifu! But they can't! Ve have swordfigitswththe
catals. Theiceisdosebysovwecanslideaoud

Itisveryfun | likeor spedd gpat!

Students were asked to draw and write about a special place.

The writer:

»  usesdifferent forms of writing to suit different purposes; e.g., an explanation in social studies,
an experiment in science, and a procedure in math.

plans before starting to write.

considers the needs of the reader and includes essential background information.

starts to use heading and subheadings to organize with their writing.

can use information from reading in her/his writing; (e.g., takes notes from an encyclopedia for
aproject.)

groups sentences which contain related information into paragraphs.

links ideas together to form alogical piece of writing.

includes sentences that vary in length, organization, and complexity.

selects vocabulary appropriate to specific curriculum areas.

proofreads and edits her/his own work reasonably well.

enjoys having fun with language, (e.g., puns and names.)

begins to adjust vocabulary according to the audience, (e.g., when writing a story for young
children, s’lhe will include aless complex vocabulary than in writing a story for adults.)
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Phase 5: Proficient Writing

In this phase writers have developed a personal style of writing and can adapt different forms of text
to suit different purposes and audiences. They have control over spelling and punctuation and select
appropriate words from awide vocabulary.

A Clean Soul

To me the shower is much more than a place to bathe regularly. It has a special effect on my
brain. The water pelting down on my head activates the pile of mush into athinking machine. In the
shower | fed revitatlized and clean dep down. That'swhy it’s so specia to me.

My shower is always warm and feels comfortable. it is small, which givesit a cozy effect,
likaa quaint cottage. The fragrance of my shampoo isin the air, giving it the quality of afresh
picked bouquet. The soft sprinkle of water reminds me of arainy spring day with fresh foilage
growing underfoot. The overall effect is a disirable sensation.

When | am standing or moving | think about my thoughts exceedingly well. Thisis areason
the shower helps me think about problems or concernsin my life. This makes it a decidedly easy
place to think; it retains an aura of originality, sparked form cleanliness.

Being in the shower is also atime to be myself, with no interuptions. If I’'m in my room or
the living room, my mother often wil interupt my activities by giving me a chore, or the phone might
ring. When i am in the shower | endure no interuptions and have time to myself. Thisisimportant in
alarge family. It'sahaven to just get away from it all and relax.

The shower was anovel ideawhich | am greatly appreciative of, and revitatlized by. It calms
me and adds a briskness to a daily routine. The shower is aunique and private place for me to relax
in and be my self.

Students were asked to draw and write about a special place.

The writer:

» demonstrates successin writing awide range of different types of writing (essay, narrative,

persuasion, technical writing, etc.).

sustains coherence and cohesion throughout writing.

demonstrates the ability to view writing from areader’s perspective (sense of audience).

consciously varies writing to suit audience needs.

uses awide range of words that clearly and precisely convey meaning in a particular piece of

writing.

» usesavariety of smple, compound, and complex sentences appropriate to text form.

» editsown writing independently, during and after composing.

»  sdectsand makes appropriate use of writing conventions; (e.g., punctuation, grammar,
organization, presentation, and layout.)

*  isbeginning to convey mood, atmosphere, and shades of meaning.

»  takesnotes, selects and synthesizes relevant information, and uses plans when writing.
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Revisions For Young Writers

Writers at every level - from beginning to professionals - need to revise their drafts to bring them to
publication quality. Developing writers revise primarily to clarify and add more information. Fluent
writers streamline their writing and remove clutter.

Note: Revision isalways easier if the writer has selected his/her own topic and has written from

personal experience. The writer has personal knowlege about the subject and can find incongruities
and inaccuracies.

Kinds of Revisions

Additions
Additions might be:

more coloring in picture writing
more elements to picture writing
more |etters per word

more words per sentence

more sentences

more action in picture writing
more expression of feelings
concrete examples

cause and effect

explanation

specific nouns

proper nouns

descriptive words: verbs, adverbs, and adjectives
sound effects

literary devices

Substitutions

Substitutions are more difficult for young writers than additions.

Substitutions may be:

ML PP Second Edition/2000

synonyms
phrases

verb tenses
sentences
point of view
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Deletion
Deletion is more difficult than substitution. All writers cherish what they write.

Deletions might be:

*  repeated words

* extrawords

» dialogue that does not advance the plot

Reorganization

Organization is ahigh-level thinking skill. It requires an ability to put events in sequence, arrange
objects or symbolsin order, sort information, make comparisons, group like things together, and
manage space.

Reorganization requires writers to see the inaccuracies in their organization and then do something
about them. It is the most difficult revision skill of all for young writers.

Reorgani zation might be:

*  moving words

*  moving sentences

»  changing order of paragraphs

»  changing beginnings or endings
*  changing the point of view

Information from Building A Writing Community: A Practical Guide, by Marcia S. Freeman Maupin House Publishing, 1999
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